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Introduction

This document was drafted as a result of a collaborative process involving staff
members. This plan informs our practice and gives clear guidelines to the teachers
while ensuring continuity and consistency throughout the school in the delivery of
the maths curriculum. It informs teachers, parents and the Board of Management
alike.

Rationale |

This school plan for Mathematics has been developed in accordance with the New
Primary School Mathematics Curriculum (2023) and reflects the ethos, vision and
educational priorities of the school community. Mathematics plays a central role in
the development of children’s logical thinking, problem-solving abilities, and
practical life skills. A consistent, coherent approach to the teaching and learning of
Mathematics is essential to ensure continuity and progression across all class levels.

The purpose of this plan is to provide clear guidance for teachers on the
organisation, planning, and delivery of the Mathematics curriculum, while ensuring
that pupils experience a broad, balanced and engaging programme. It aims to
promote a common understanding of teaching methodologies, assessment
practices, use of mathematical language, and differentiation strategies, thereby
supporting equality of opportunity for all pupils.

This plan also seeks to reflect best practice in mathematics education by
encouraging active learning, use of concrete materials, discussion, exploration, and
real-life problem solving. It supports the development of positive attitudes towards
Mathematics and aims to foster confidence, enjoyment and independence in
learners.

The Maths School Plan was formulated through a collaborative process involving the
teaching staff and takes account of the needs of our pupils, the resources available
in the school, and current educational guidelines. It will be reviewed regularly to
ensure it remains relevant, effective, and responsive to changing needs within the
school.

Ultimately, this plan supports our commitment to providing high-quality teaching
and learning in Mathematics, enabling each child to reach their full potential and to
apply mathematical understanding meaningfully in everyday life.



Vision Statement

In our school, we envision Mathematics as an essential and enjoyable part of every
child’s learning experience. We aim to nurture confident, curious and capable
learners who can think logically, solve problems effectively and apply mathematical
understanding meaningfully in everyday life.

Through high-quality teaching, active learning methodologies and a supportive
learning environment, we strive to develop each child’s mathematical skills,
understanding and language. Children should be active in their own learning and can
display their agency by taking the initiative in learning situations, by observing and
becoming involved in ongoing events, or by initiating conversations with others. We
value creativity, discussion and collaboration in Mathematics and encourage pupils
to explore, reason and communicate their thinking with confidence.

Our vision is to foster positive attitudes towards Mathematics, where all children
experience success and are supported to reach their full potential. We are
committed to providing inclusive, engaging and challenging learning opportunities
that promote independence, resilience and a lifelong appreciation of Mathematics.

The aims of the Mathematics programme in our school are to:

e Develop pupils’ understanding of mathematical concepts, skills and processes
appropriate to their age and ability.

o Foster confidence, enjoyment and positive attitudes towards Mathematics.

e Enable pupils to apply mathematical knowledge and skills to solve problems
in real-life contexts.

e Promote logical thinking, reasoning, estimation and problem-solving
strategies.

e Encourage the use of appropriate mathematical language to explain, justify
and communicate mathematical thinking.

e Support the development of number sense and fluency in basic mathematical
operations.

e Provide opportunities for active, hands-on learning through the use of
concrete materials, visual representations and digital resources.

e Cater for the diverse learning needs of all pupils through differentiation,
inclusive practices and targeted support.

e Encourage collaboration, discussion and independent learning in
Mathematics.

e Ensure continuity and progression in learning across all class levels through a
consistent whole-school approach.



e Support assessment for learning through a range of formal and informal
assessment strategies.

e Develop transferable skills that enable pupils to engage confidently with
Mathematics beyond the classroom.

Broad Objectives

When due account is taken of intrinsic abilities and varying circumstances,
the mathematics curriculum should enable the child to

Skills development

* apply mathematical concepts and processes, and plan and implement solutions to
problems, in a variety of contexts

e communicate and express mathematical ideas, processes and results in oral
and written form

e make mathematical connections within mathematics itself, throughout
other subjects, and in applications of mathematics in practical everyday
contexts

e reason, investigate and hypothesise with patterns and relationships in
mathematics

e implement suitable standard and non-standard procedures with a variety
of tools and manipulatives

e recall and understand mathematical terminology, facts, definitions, and
formulae

Number

e understand, develop and apply place value in the denary system (including
decimals)

e understand and use the properties of number

e understand the nature of the four number operations and apply them
appropriately

® approximate, estimate, calculate mentally and recall basic number facts

e understand the links between fractions, percentages and decimals and
state equivalent forms

® use acquired concepts, skills and processes in problem-solving

Algebra

» explore, perceive, use and appreciate patterns and relationships in
numbers

e identify positive and negative integers on the number line

e understand the concept of a variable, and substitute values for variables in
simple formulae, expressions, and equations

e translate verbal problems into algebraic expressions

e acquire an understanding of properties and rules concerning algebraic
expressions



e solve simple linear equations
e use acquired concepts, skills and processes in problem-solving

Shape and space

» develop a sense of spatial awareness

e investigate, recognise, classify and describe the properties of lines, angles,
and two-dimensional and three-dimensional shapes

e deduce informally relationships and rules about shape

e combine, tessellate and partition two-dimensional shapes and combine
and partition three-dimensional shapes

e draw, construct and manipulate two-dimensional and three-dimensional
Shapes

e identify symmetry in shapes and identify shape and symmetry in the
environment

e describe direction and location using body-centred (left/right,
forward/back) and simple co-ordinate geometry

e use acquired concepts, skills and processes in problem-solving

Measures

* know, select and use appropriate instruments of measurement

e estimate, measure and calculate length, area, weight, capacity and average
speed using non-standard and appropriate metric units of measurement

e estimate, measure and calculate angles, time, money and scale using nonstandard
and appropriate units of measurement

e recognise and appreciate measures in everyday use

e use acquired concepts, skills and processes in problem-solving

Data & Chance

e collect, classify, organise and represent data using concrete materials and
diagrammatic, graphical and pictorial representation

e read, interpret and analyse tables, diagrams, bar charts, pictograms, line
graphs and pie charts

e appreciate, recognise and express the outcomes of simple random
processes

e estimate and calculate using examples of chance

e use acquired concepts, skills and processes in problem-solving.

Measures

e Estimate before measuring.

e Choose appropriate units and instruments.

e Record and communicate results logically.

e Apply Measurement to real life (e.g., cooking, shopping, planning time).
e Reason and justify decisions about measures they take.



Strands and Strand Units

Strand Strand Unit

Number e Uses of number

e Numeration and counting
e Place value and base ten
e Sets and operations

e Fractions

Algebra o Patterns, rules and relationships

e Expressions and equations

Shape and Space e Spatial awareness and location

e Shape
e Transformation

Measures e Measuring
e Time
e Money
Data & Chance e Data
e Chance

Approaches and Methodologies

In the infant classes where the Ready Set Go Programme is being implemented,
the children are grouped according to their mathematical ability once
assessment has taken place. These groupings take into account all the strands
covered in the infant classes.

In first class selected children will receive the opportunity to develop their
mathematical skills through their participation in the Maths Recovery
Programme with their class teacher and SET where the SET is Maths Recovery
trained.

From September 2025, classes set aside time on Fridays to delve into the rich
mathematical task resources available in print and online form. In the first term,
the different approaches to solving mathematical tasks outlined in the Badger
Maths scheme will be used. In the term following Christmas, tasks will be taken
from the Nrich website. Teachers are encouraged to explore the website and
choose tasks that they think will be suitable to the children in their class. During
the final term of the year, teachers will be encouraged to take tasks from a range
of different sources:

- Bridging for Math Strength - Rich Tasks
- Rich Tasks | Maths Problem Solving Activities



https://www.mathstrength.org/about/rich-tasks
https://mrbartonmaths.com/rich-tasks/

- Rich Tasks - Math For Love

- Rich Tasks

- youcubed - Inspire ALL Students with Open, Creative Mindset

Mathematics

- Home - Have You Got Maths Eyes

- IZAKO - Breathe Life into the Math Curriculum
One approach used to aid in the solving of problems is the RUDE method:
1. Read more than once, and break longer problems into smaller more
manageable parts.
2. Underline and use the vocabulary charts to aid identifying the operations
which are to be used.
3. Draw a basic diagram/picture/table of the puzzle.
4. Estimate a sensible answer before carrying out the operations.
Other approaches to problem solving are also to be modelled, especially those
outlined in the Badger maths programme.
A notes copy book was introduced to classes 3™ to 6! from September 2025. The
children are to record examples of their learning throughout the year in it, and
then the books will be passed onto their teachers for next year.
The third focus for the year is to share calculation methods. Sharing different
calculation methods in maths lessons helps develop deep conceptual
understanding, not just procedural fluency. When students see multiple ways to
solve the same problem, they begin to understand why methods work, not just
how to apply them. Exposing students to a range of calculation strategies also
helps create independent, confident mathematicians who can adapt their
thinking rather than rely on memorised procedures.
A Flexible Mathematics Intervention is being implemented in 3™ to 6'" classes,
where children are grouped according to their current ability to ensure that
teaching and learning meet the individual needs of all pupils. Children develop
mathematical understanding at different rates, and ability-based grouping allows
teachers to tailor instruction more precisely. The Intervention enables teachers
to match the pace, level of challenge, and teaching strategies to pupils’ current
understanding. This helps ensure that pupils who require additional support
receive focused instruction, while those who are ready for greater challenge can
deepen and extend their learning. When pupils work at an appropriate level,
they are more likely to experience success. This can increase confidence,
engagement, and motivation in mathematics, reducing frustration for learners
who may otherwise struggle or feel insufficiently challenged. Regular assessment
informs group placement, ensuring that groupings remains flexible rather than
fixed. Pupils can move between groups as their understanding develops,
supporting a growth-mindset approach to learning. The Intervention allows
teachers to deliver targeted input more efficiently, particularly for pupils with
gaps in understanding. This can help address misconceptions early and prevent
pupils from falling further behind. Smaller, more focused groups can support
better classroom dialogue and allow teachers to respond more effectively to
individual questions and needs. When implemented carefully, with high
expectations for all pupils, it is envisioned that the Flexible mathematics



https://mathforlove.com/lessons/rich-tasks/
https://www.corwin.com/landing-pages/rich-tasks
https://www.youcubed.org/
https://www.youcubed.org/
https://haveyougotmathseyes.com/
https://www.izak9.com/

Intervention supports equity by providing each child with the teaching they need
to succeed, rather than a one-size-fits-all approach.

Rationale for Third to Sixth Class Flexible Mathematics Intervention

At Corpus Christi Primary School we are committed to providing high quality
mathematics teaching and learning for all children in line with the Primary
Curriculum Framework (2023), the DEIS Action Plan, and Looking at Our
School (2022).

Our current approach to mathematics in third to sixth class is structured as a
whole class intervention supported by SETs. The purpose is to ensure equity
of access, differentiated support, and inclusion in keeping with our DEIS
targets and our School Self-Evaluation process.

Key Features of the Approach
1. Equity and Inclusion

All children participate which avoids the stigmatisation. The structure
reduces pupil teacher ratios, ensuring every child, including those with
additional needs, receives scaffolded support.

It reflects Universal Design for Learning by providing multiple entry points
and pathways for engagement, representation, and expression.

2. Progression Continua
The Primary Mathematics Curriculum (2023) emphasises progression along
continua rather than fixed levels of ability.
This structure allows teachers to meet children at their current stage,
whether intuitive, exploratory, or formal, and to support them in moving
forward at an appropriate pace.

3. Collaborative and Responsive Practice
The intervention is planned and delivered collaboratively by class teachers
and SETs, in line with the LAOS 2022 domains of Teaching and Learning.
Smaller group settings enable the use of concrete resources, hands-on
problem solving, and formative assessment to promote confidence and
mathematical resilience. In line with the NCCA Preparation for Teaching and
Learning (2022), teachers will plan collaboratively with a clear focus of
learning for each day based on ongoing observation and assessment. Using
the progression continua outlined in the Primary Curriculum Framework
(2023), teachers will identify where children are in their mathematical
thinking — intuitive, exploratory, or formal — and plan targeted learning
experiences to support progression.

4. Wellbeing and Confidence
The structure is designed to reduce maths anxiety and support the
development of a positive learner identity in mathematics, consistent with



the DEIS Wellbeing pillar and the emphasis on social and emotional
development within the curriculum framework.

5. Regular Review and Reflection
This organisational model is not fixed. It is reviewed regularly through our
School Self-Evaluation cycle, using teacher observation, pupil voice,
assessment data, and parental feedback.
Adjustments are made termly to ensure alignment with children’s needs,
staff feedback, and the evolving requirements of the curriculum.
The review process ensures that the intervention remains flexible, inclusive,
and responsive rather than a form of rigid grouping.

6. Integration with Base Class Learning
Children continue to engage with mathematics in their base class as part of
the Daily 10.
This ensures that all pupils experience consistency in whole class numeracy
routines, mental maths fluency, shared problem-solving and argumentation.
The Daily 10 supports continuity of learning, reinforces number facts, and
strengthens children’s confidence to apply mathematical skills in their
everyday class context.

7. Alignment with National Priorities

It supports the DEIS pillars by strengthening literacy and numeracy through
structured interventions and by supporting wellbeing through reducing
anxiety and building confidence.
It aligns with Looking at Our School (2022) by embedding high quality
teaching, responsive planning, and collaborative practice across staff.
It is consistent with the Primary Curriculum Framework (2023) by promoting
learner agency, stage appropriate progression, and inclusive practice across
the mathematics curriculum.

8. Preparing for Progression and Transition

This approach is also implemented from third to sixth class, providing
consistency across the senior end of the school. By maintaining the same
collaborative intervention structure, children build confidence and fluency in
mathematics throughout their primary years. The model is further
strengthened through our collaboration with the local secondary school as
part of the School Excellence Fund, which ensures alignment of practice and
smoother progression in mathematics across the transition to post-primary.
In this way, children are not only supported in the present but are also
prepared for the demands of secondary school, equipped with resilience,
confidence, and a positive mathematical identity.
e A Pupils’ Voice Survey conducted after the first term in the 2025/26 academic
year showed overwhelming support (90%+) from the children towards working in
the Flexible Mathematics Intervention groups. Some comments from the survey



were: ‘I like the groups because your level is matched with the others in the
group’; ‘the maths we do is fun’; ‘all the different groups don’t be talking over
each other’; when doing maths in my classroom...some of the harder stuff
confused me’; ‘it makes me feel more comfortable that me and my maths group
are all on the same level’; | used to get distracted in my class because the teacher
would be teaching different maths’; being in groups means that the teacher can
work with everyone and not just one kid that is struggling’; ‘when | do it with my
class, | feel like | am not learning as much’; “ | like my maths group more than my
main class’; ‘it’s easier to ask questions and it’s not loud’; ‘not too loud, not too
big..in class kids shout and teacher gets mad..but in groups it’s perfect’.

Analysis of June 2025 SigmaT scores from children who took part in the Flexible
Mathematics Intervention shows excellent progress made in their Standard
Scores between 4" and 6% class. The average Standard Score jumped by about
+9, and this progress was evident across all ability groups.

Teachers in our school should consider when planning that the mathematical
strands are not isolated but should be taught as interrelated units in which
understanding in one area is dependant on, and supportive of, ideas and
concepts in other areas.

Elements of the New Curriculum

Elements describe the main categories of processes that children engage in as
they learn mathematics. In other words, it is how children learn. There are four
elements detailed in the primary mathematics curriculum. They are central to
the development of children’s mathematical proficiency.

Element Description

Understanding and Connecting Building a deep understanding of

mathematical concepts and seeing the
connections between different
mathematical ideas, strands and the real
world.

Communicating Using appropriate mathematical

language, symbols, and representations
to express ideas clearly and effectively.

Reasoning Developing and applying reasoning to

make, assess and justify ideas using skills
such as analysing, proving, inferring and
generalising.

Applying and Problem-Solving Applying mathematical knowledge and

skills in flexible, efficient and creative
ways to solve problems, conduct
investigations, develop and share
computational thinking.

10
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Five Key Pedagogical Practices

Promoting Maths Talk In our school, Maths Recovery
permeates the development of children’s
mathematical sophistication through the
sharing and explaining of ideas and the
facilitation of both children’ informal and
formal strategies. We promote a
collaborative process, where children’s
thinking, strategies and ideas are
discussed, shared and exchanged. This is
achieved in the classroom through a
range of pedagogical approaches, where
estimation and problem solving are
encouraged in settings which include
whole class, station teaching, group work
and pair work.

Emphasising Mathematical Modelling A strong emphasis is placed on allowing
children to represent their mathematical
thinking through the use of words,
objects, pictures, symbols and diagrams.
Maths Recovery is at the heart of our
pedagogical methods. This promotes
thinking time, and helps children
understand that there are many different
ways to represent mathematical
information and problem solve.

Using Cognitively Challenging Tasks We aim to appropriately stretch and
challenge each child’s conceptual
understanding, giving the opportunity to
freely explore different ways of solving

11




problems.

Encouraging Playfulness with Playful learning is integral to our
Mathematics mathematics programme in Corpus
Christi. It provides opportunities for
exploration, investigation, estimation,
challenge, creativity, choice and
independence. During our maths
sessions, playfulness provides
opportunities for our pupils to make
connections and share ideas.

Fostering Productive Disposition We endeavour to foster a positive
attitude towards maths in our school.
We encourage the children to see the
practical, useful and worthwhile value of
maths in real life, thus developing a
positive outlook towards the learning of
mathematics.

Primary Mathematics Toolkit

The delivery of the Primary Mathematics Curriculum in Corpus Christi is guided by
the Primary Mathematics Toolkit, which provides practical support for teachers in
building rich mathematical learning experiences for children. The components of the
toolkit are:

e Mathematical Concepts

® Progression continua

® Support Materials

e Examples of children’s learning

Toolkit | Curriculum Online

Mental Maths
Mental maths is to be done each day in all classes from 1%t to 6% class

Presentation of work:

e Work is presented in a variety of ways. It is written neatly in a
maths copy. Older classes must rule a margin, draw a “middle
margin” where appropriate and number the work in the copy in
order to facilitate good organisation and presentation.

e Work is also presented in a temporary format on whiteboards.

e Work Samples, Portfolios and projects:

The infant classes keep samples of maths work in maths folders,
each child having his/her folder. The children from 15t to 6
record their maths work in maths copies, on worksheets, on
individual whiteboards and in specific ipad apps.

12



https://curriculumonline.ie/primary/curriculum-areas/mathematics/toolkit/

Assessment and Record Keeping

Ready Set Go Maths:
e Junior Infants: A First Significant Goal and some children will complete
a Second Significant Goal.
e Senior Infants: A Second Significant Goal and some children will
complete a Third Significant Goal.

Maths Recovery:

e In first class teacher observation and classroom-based tests are used
to screen some children for Maths Recovery intervention and to
evaluate their progress on the Maths Recovery Programme in classes
where the teacher or SET is Maths Recovery trained.

Sigma-T Standardised Test:

e The Sigma-T is administered to all children from first to sixth classes, in the
month of May. Class teachers must administer and correct the test.

e Teachers are required to make themselves familiar with the instructions for
the test before administering it. The correction stencils must be used by all
teachers when scoring the tests to ensure accuracy.

e Each class teacher inputs the individual child’s scores on the different strands
and skills on the Aladdin system in order to get a full picture of a child’s
performance. Teachers use the results of the test to inform their planning.
These results are also used to facilitate whole school planning in the area of
mathematics and to aid the development of maths action plans.

The results of all assessments are put into the “class folder” which moves with the
children from class level to class level. This formal process was initiated in 2007/2008
and has replaced the informal reporting of this information to the next class teacher.
This will enable teachers to view a child’s progress in mathematics over an extended
period of time.

The results of these tests are discussed at staff meetings, zone meetings and during
planning hours in order to bring about change and improvements in maths.

Diagnostics Tests:
These tests are administered by SETs and results are recorded in the class
assessment folder, the child’s IEP (Continuum of Support).

Communicating Results of Assessments to Parents:

There are parent-teacher meetings held in February of each school year. The
progress of the pupils is discussed at these meetings. A written report is sent to

13



parents at the end of the school year. The parent is informed about the child’s actual
Sten score.

Communicating Results of Assessments to Other Teachers and Professionals:

The results of maths assessments are shared in line with the school’s policy on
record-keeping.

Children with Different Needs

Children with learning difficulties:

The curriculum is modified to meet the needs of each child. Appropriate materials
and resources are used to enable the child to access the curriculum and progress
from where (s)he is at.

Children that score low on the Sigma-T standardised maths test receive additional
support. This support may be either in-class support through station teaching, team
teaching or through withdrawal. Class teachers and SETs all work together to enable
the child to make best progress in maths.

There are resources in classrooms which are used to meet the needs of the child in
making progress in maths. There are also a range of IT resources available for this
purpose. The adaptations/modifications made to deliver the maths curriculum to
children with additional needs are recorded on the Pupil Support Plan as appropriate
for each child and in the teacher’s plans.

Children with exceptional ability:
Teachers provide additional work/activities (obair breise) for the children who are of
well above average and high average STEN scores.

Equality of Participation and Access

e All children in our school irrespective of gender, background or ability have
access to services, facilities and amenities in our school.

e HSCL teacher: organises courses for parents in literacy, numeracy and homework
help. These courses provide parents with the necessary tools and skills to assist
their children with homework and their child’s overall development.

e Maths Recovery strategies are used by many class teachers and SETs when
working with children who have difficulties in numeracy. Maths Recovery will be
delivered to a number of children in 1% class to enable the children to best reach
key learning outcomes at this critical time of development where there are
trained teachers. A number of teachers have received training in Mata sa Rang
and maths recovery strategies and these strategies are being used in classrooms
especially in station teaching.

14



Organisation

Timetable:

A minimum of 3 hours 25 minutes in Junior and Senior infants and 4
hours 10 minutes from 1% to 6% class is to be allocated for mathematics
each week.

Our school is continuing to roll out changes with regard to additional
support and timetabling by having an increasing number of teachers
providing in-class support through station teaching. Currently one SET is
working with each class to maximise contact time, relationship building
and knowledge of the needs of the children.

Under the new Irish Primary Curriculum Framework, Mathematics now
sits within the wider STEM Education curriculum area. The framework
sets a minimum weekly allocation of:

4 hours 40 minutes for Junior and Senior Infants

5 hours 40 minutes for 1st to 6th Class

for the entire STEM area, which includes Mathematics, Science and
Technology/Engineering learning.

Homework:

Maths homework should consolidate work already done in class.

Maths homework is to be assigned on a regular basis.

Maths homework should be differentiated, taking into account the range
of abilities within the class.

The learning of tables should be assigned on a regular basis.

Resources and ICT

It is the responsibility of each teacher to ensure that (s)he has the resources
necessary to deliver the maths curriculum.

There are supplementary maths books given out to each teacher at the
beginning of the school year.

Additional material to support the delivery of the maths curriculum is to be
found on the PDST website and other relevant websites. (see appendix)!

I-pads and chromebooks are available in the school. Maths apps can be used
to enable the children to practise maths skills for example during maths
stations.

15



Staff Development

e The Board of Management is aware of the importance of on-going staff
development and provides support when requested.

e Limerick Education Centre: the timetable of courses is available in the staffroom.

e Strategies in Maths Recovery suitable for whole class teaching training, is offered
to the school annually. Teachers are encouraged and supported to attend.

e Opportunity is given at staff meetings for teachers to report back on courses
attended.

e Teachers are trained in Maths Recovery when the opportunity arises and it is
feasible the B.O.M will sanction the training of teachers.

e Croke Park hours are used for additional training in areas identified by staff

Parental Involvement and Home School Links

e Parents are encouraged to support the school’s programme. Individual
Parent/Teacher meetings are held in February each year. Teachers and parents
are afforded the opportunity to discuss each individual child’s progress in Maths
and other subjects.

e Parents and teachers also have opportunities to make individual arrangements
to discuss matters of relevance at other times throughout the school year.
Suggestions as to how parents can assist their child’s progress, are made by
teachers.

This plan has been reviewed between February and May 2026 where updates and
revisions were made as necessary to reflect the new Primary Curriculum Framework
(2023). All staff was involved in the review of this policy. A Children’s Advisory
Panel, the Parents’ representatives on the Parents’ Association and the Board of
Management will be involved in its continued development and review. All staff will
be involved in monitoring this Maths Policy. A further review will take place during
the school year of 2027/2028.



Ratification and Communication

A copy of this Maths policy will be posted in the Curricular Policy section on the
school website. This policy was ratified by the Board of Management on June 8™,
2026

A copy of this Maths policy will be posted in the Curricular Policy section on the
school website.

This policy was ratified by the Board of Management on June 8, 2026
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Signed: Date: June 8™, 2026
Chairperson of the Board of Management

Signed: Dernan O ~  Date: June 8", 2026
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