Special Educa on Needs Policy
Corpus Chris Primary School
Guiding Principles:
● All our children have a right to an educa on, which is appropriate to them as
individuals. We want all our children to feel that they are a valued part of our school
community.
● The resources provided to support pupils with special educa onal needs, will be
used to facilitate the development of a truly inclusive school.
● Supports provided to pupils with special educa onal needs, will be based on
iden ﬁed needs and be informed by regular reviews of progress (in consulta on
with parents and pupils), as outlined in the Con nuum of Support Guidelines.
● The class teacher has primary responsibility for the progress and care of all pupils in
the classroom, including pupils with special educa onal needs.
● Pupils with the greatest levels of need will have access to the greatest level of
support, and whenever possible, these pupils will be supported by teachers with
relevant exper se, who can provide con nuity of support.
As far as possible, therefore, it is our aim to minimise the diﬃcul es that children may
experience.
Inclusion:
We are fully commi ed to the principle of inclusion and the good prac ce, which makes
inclusion possible. Our policy as set out in this document, aims to enable children with SEN,
traveller children, gi ed children and children whose ﬁrst language is not English, to become
fully integrated members of our school community. This will be achieved by careful
considera on of the needs of each child and by either modifying ac vi es, or by providing
support that will help the child to par cipate in them.
We aim to give every child the opportunity to experience success in learning and to achieve
as high a standard as possible. In order to do this, Corpus Chris Primary School will use the
‘Con nuum of Support Process,’ as outlined in the table below, to iden fy educa onal
needs. Iden ﬁca on of educa onal needs is central to se ng suitable learning challenges
for our SEN pupils. Using the con nuum of support framework, our school will iden fy
pupils’ educa onal needs, to include academic, social and emo onal needs, as well as needs
associated with physical, sensory, language and communica on diﬃcul es.
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Iden ﬁca on of Educa onal Needs through the Con nuum of Support Process
At this level in Corpus Chris Primary School, class
Classroom Support
teachers and SETs are involved. The class teacher and
SETs consider how to diﬀeren ate the learning
Class Teaching
programme eﬀec vely, to accommodate the needs of
Sta on Teaching
all pupils in the class.
In class Interven ons
Classroom support is developed and/or adjusted over
me, to accommodate the learning needs of all pupils.
This is informed by:
• Parental consulta on.
• Teacher observa on.
• Teacher-designed measures/assessments.
• In class support notes and reﬂec ons.
• Checklists.
• Pupil consulta on.
• Literacy and numeracy tests.
• Screening tests.
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A classroom support plan runs for an agreed period of
me and is subject to review.

School Support
Small group interven on
Individual Support

Pupils at this level have been iden ﬁed as needing
addi onal support, other than that provided through in
class interven ons.
A pupil support plan is developed and/or adjusted over
me, for these pupils.
At this level, a support plan is devised and informed by:
Teacher observa on records.
Teacher-designed measures/assessments.
Parent and pupil interviews.
Learning environment checklist.
Formal observa on of behaviour.
Func onal assessment as appropriate, including
screening measures for social, emo onal and
behavioural diﬃcul es.
● In class support notes and reﬂec ons.
● Diagnos c Assessments in literacy/numeracy.
●
●
●
●
●
●

A pupil support plan at this level, may detail suitable
teaching approaches, including team-teaching, small
groups, or individual tui on.
A school support plan operates for an agreed period of
me and is subject to review.

School Support Plus
Small group interven on
Individual Support

Pupils at this level have been iden ﬁed as needing a
professional assessment.
This level of support required is informed by a detailed,
systema c approach to informa on gathering and
assessment, using a broad range of formal and
informal assessment tools, reports from outside
professionals and may include:
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● Teacher observa on and teacher-designed
measures.
● Parent and pupil interviews.
● In class support notes and reﬂec ons.
● Func onal assessment.
● Results of standardised tes ng, such as
measures of cogni ve ability, social, emo onal
and behavioural func oning, adap ve
func oning etc.
Data generated from this process, is used to plan an
appropriate interven on and can serve as a baseline
against which to map progress.
A school support plus plan at this level (IEP), will be
informed using professional reports and is likely to be
more detailed and individualised, and to include longer
term planning and consulta on.

Mee ng Children’s Diverse Learning Needs
We take into account the diﬀerent backgrounds, experiences, interests and strengths that
inﬂuence the way in which children learn, when we plan our approaches to teaching and
learning. In planning our support, the ‘Planning Template’ outlining the 6 point ac on plan
below, will be u lised.
Planning Template to Guide the Alloca on of Addi onal Teaching Supports for Pupils with
Special Educa onal Needs (Primary Guidelines, P19-20)
Ac on 1: Iden ﬁca on of pupils with
special educa onal needs

Review exis ng informa on on pupils’ needs, using
school-based data and any informa on from parents and
external professionals. Engage in addi onal screening and
data gathering as required, using informal and formal
assessment approaches (for example, teacher observa ons,
in class support notes and reﬂec ons, informa on on social
and emo onal competence, standardised tests, diagnos c
tests).
Iden fy all pupils with special educa onal needs in the
school. Match their needs to the appropriate level on the
Con nuum of Support.

Ac on 2: Se ng targets

Based on individual needs, set clear learning targets for each
pupil at each level of the con nuum of support. Ensure that
the targets are SMART and are measured regularly.
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Ac on 3: Planning teaching methods
and approaches

Iden fy the level and type of interven on required to meet
targets for each pupil on the con nuum of support. Schools
should consider methodologies best suited to promo ng
meaningful inclusion, such as diﬀeren a on, heterogeneous
grouping, in class support, team-teaching and small group
and individual teaching. They should also be mindful that the
interven ons and supports that they are using, are
evidence-informed.

Ac on 4: Organising early
interven on and preven on
programmes

Based on iden ﬁed needs, choose evidence-informed early
interven on/preven on programmes, to address concerns.
Iden fy me needed and staﬃng commitment required.

Ac on 5: Organising and deploying
special educa on teaching resources

Cross-reference the needs of pupils at school support and
school support plus levels and consider common needs that
can be met by grouping, to ensure eﬀec ve and eﬃcient
teaching and learning approaches. Agree which teacher(s)
will cater for these groups/individuals and when and where
the teaching will take place.
Be mindful of the requirement that pupils with the greatest
level of need, should receive the greatest level of support
from teachers with relevant exper se.

Ac on 6: Tracking, recording and
reviewing progress

Establish a tracking and recording system, to ensure that the
progress of all pupils in mee ng their iden ﬁed targets, is
monitored:
● At classroom support level by class teachers.
● At the school support and school support plus levels
by class teachers and special educa on teachers.

Overcoming Poten al Barriers to Learning and Assessment for Individuals and Groups of
Children
We recognise that a number of children will have par cular learning and assessment
requirements, that will create barriers to learning, if we do not address them through special
arrangements. Our SEN policy envisages a whole school approach, that takes into account
the roles of the Board of Management, the principal, deputy principal, HSCL teacher, class
teacher, special educa on teachers, care team and the parents.
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In a emp ng to achieve the above objec ves, the BOM, Principal and staﬀ will take all
reasonable steps within the limits of the resources available, to fulﬁl the requirements
outlined in this policy document.
Board of Management
The BOM will fulﬁl its statutory du es towards pupils with special educa onal needs. It will
ensure that the provision required, is an integral part of the school development plan.
Members will be knowledgeable about the school’s SEN provision – funding, equipment and
personnel.
The BoM:
● Oversees the development, implementa on and review of school policy on support
for children with addi onal needs.
● Provides adequate class accommoda on and teaching resources.
● Provides a secure facility for storage of records.
Principal
The Principal has overall responsibility for the day-to-day management of provision. He/she
will work closely with the Deputy Principal and the HSCL teacher and will keep the BOM
informed about the working of this policy. It will be the role of the Principal, in collabora on
with the Deputy Principal to:
•
•
•
•
•
•
•
•

•
•
•
•

Develop inclusive whole-school policies and monitor their implementa on.
Assign staﬀ strategically to teaching roles, including special educa on roles.
Co-ordinate teachers’ work to ensure con nuity of provision for all pupils.
Ensure that whole-school procedures are established, to facilitate the eﬀec ve
involvement of parents, pupils and external professionals/agencies.
Ensure that eﬀec ve systems are implemented, to iden fy pupils’ needs and that
progress is monitored methodically.
Selects children for assessment, in consulta on with other Care Team members.
Liaises with SENO regarding all aspects of special educa on provision.
Facilitate the con nuing professional development of all teachers, in rela on to
educa on of pupils with special educa onal needs, and ensure that all school staﬀ
(class teachers, special educa on teachers and special needs assistants) are clear
regarding their roles and responsibili es in this area.
Facilitates the storage of conﬁden al informa on (Psychological Assessment Reports
etc.) regarding SEN children and the sharing of informa on with teachers,
psychologists, SNAs, other agencies where appropriate.
Arrange for exemp ons from the study of Irish, for pupils for whom this is
recommended by a psychologist (under guidance from the Department of Educa on
and Skills).
Apply for a special needs assistant, if the child has care needs and for whom this is
recommended.
Apply for specialised equipment, if recommended in the child’s report.

Deputy Principal
The Deputy Principal will be responsible for:
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●
●
●
●
●
●
●
●
●
●
●

Overseeing the day-to-day opera on of the SEN policy.
Co-ordina ng provision for children with special educa onal needs.
Organising the metable for support teaching.
Liaising with and advising fellow teachers and contribu ng to in-service training of
staﬀ.
Liaising with and advising SNAs with regard to suppor ng children with special
needs.
Monitoring and evalua ng SEN provision.
Keeping a list of pupils who are receiving supplementary teaching.
Facilita ng planning for class teachers and support teachers.
Suppor ng the implementa on of a tracking system at a whole-school level, to
monitor the progress of children who avail of addi onal support.
Keeping teachers informed about the external assessment services that are available
and the procedures to be followed for internal referrals.
Selec ng children for assessment and other supports, in consulta on with other Care
Team members.

The Role of the HSCL teacher
● Liaising with parents of children with special needs.
● Advising parents on procedures for availing of special needs services.
● Liaising with staﬀ to arrange assessments of children with SEN.
● Liaising with external agencies, to arrange assessments of children with SEN.
● Liaising with external agencies, to arrange support for children with SEN.
● Liaising with parents, with regard to child friendly therapies and addi on supports
that the children may need.
● Organising ini a ves that involve parents suppor ng their child’s numeracy and
literacy, such as Maths for Fun, Family Reading Sessions etc.
● Selec ng children for assessment, in consulta on with other Care Team members.
The Role of the Class Teacher
Eﬀec ve teaching and learning is cri cally important for all pupils and especially for those
with special educa onal needs. Meaningful inclusion implies, that all pupils are taught in
s mula ng and suppor ve classroom environments, where they are respected and valued.
Mainstream class teachers have ﬁrst-line responsibility for the educa on of all pupils in their
classes. Accordingly, classroom teachers should ensure that they plan their lessons carefully,
to address the diverse needs within the classroom. This will include adap ng their teaching
approaches for some pupils whose individual progress, applica on, mo va on,
communica on, behaviour or interac ons with peers, are causes for concern. This may
require targeted interven ons, to develop relevant adap ve skills related to these needs. All
mainstream class teachers will implement teaching approaches and methodologies, that
facilitate the meaningful inclusion of pupils with special educa onal needs. These include:
•
•
•

Co-opera ve teaching and learning within mainstream classrooms.
Collabora ve problem-solving ac vi es.
Heterogeneous group work.
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•
•
•

Diﬀeren a on.
Interven ons to promote social and emo onal competence.
Embedding Informa on and communica ons technology (ICT) in teaching, learning
and assessment.

Every pupil needs to be taught a broad and balanced curriculum, that is appropriate to
his/her developmental level. Pupils’ levels of interest, a en on, concentra on and
persistence should be gradually developed, extended and rewarded, using appropriate
teaching strategies. To cater for the range of learning needs in any class, mainstream class
teachers will regularly need to diﬀeren ate their lessons. This can be achieved by:
•
•
•
•
•

Varying the level, structure, mode of instruc on and pace of lessons, to meet
individual needs.
Adap ng lessons to take account of pupils’ interests.
Matching tasks to pupils’ abili es and needs.
Adap ng and u lising resources, including the use of technology.
Aspiring towards suitably challenging learning outcomes and assessing accordingly.

Teachers can make lessons accessible to a broad range of pupils, through the use of a
variety of appropriate teaching approaches and methodologies, including ac ve learning,
small-group tui on, individual teaching and scaﬀolded instruc on. This may also require
environmental adapta ons, to promote curricular access. Class teachers facilitate in class
support and in consulta on with the SETs working in the class, iden fy the children for
referral to the Care Team.
The Role of the Special Educa on Teacher
Special educa on teachers should be familiar with a wide range of teaching approaches,
methodologies and resources, to cater for par cular learning styles and to meet a variety
of needs. Teaching approaches will include a combina on of team-teaching ini a ves,
co-opera ve teaching, early interven on and small group or individual support. Depending
on the learning needs iden ﬁed, a pupil with special educa onal needs may be supported
at classroom level, or through mainstream classroom placement, with addi onal teaching
delivered through in-class or withdrawal support models.
Some pupils with more complex and enduring needs, may require speciﬁc methodologies,
teaching approaches and/or learning ac vi es. Such interven ons, should be based on
careful iden ﬁca on of strengths and needs, including mul -disciplinary assessment, when
necessary.
The type of support oﬀered, depends on the child’s individual needs and takes the form of:
● Curriculum support.
● Life and/or social skills training.
● Physical training/gross motor development.
● Speech training of a non-complex nature/communica on and/or language
development.
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●
●
●
●

Behaviour modiﬁca on programmes.
Assistance with sensory modula on.
Development of anger management strategies.
A combina on of some/all of the above.

Special educa on teachers, in consulta on with class teachers, should plan their
interven ons carefully, to address pupils’ priority learning needs and to achieve the targets
iden ﬁed in the relevant con nuum of support plan. Short-term planning should reﬂect the
pupil support plan/IEP targets and should break down the development of skills and
content, into small incremental steps, to address each pupil’s speciﬁc needs on a weekly
basis. Outcomes for pupils should be rou nely assessed, recorded and used to review
progress. These outcomes should also be used, to inform the targets for the next phase of
interven on. SETs are required to have an IEP for each child, who has a professional
assessment recommending specialised addi onal support. A Pupil Support plan is required
for children who do not have an IEP and are withdrawn for addi onal support. Weekly plans
are also expected. SETs delivering Reading Recovery and Maths Recovery will plan and
complete notes per nent to same.
In addi on to consulta on around the individual needs of their child, parents also value
receiving good informa on on the nature and type of the special educa onal needs
provision available in the school. Our school will consult with parents, when developing
and reviewing polices rela ng to the educa on of children with special educa onal needs.
Parents will also be consulted during the development of School Support Plus Plans/IEPs.
This helps to ensure that parents understand the school’s approaches and be er enables
them, to support their children in transi oning through the school. Some children have
care needs and have access to the support of an SNA. SETs will also consult with SNA
during the development of School Support Plus Plans/IEPs for the children with care
needs. SETS in consulta on with the class teacher, iden fy the children for referral to the
Care Team.
The Role of the Care Team
The purpose of the Care Team is to provide for students who have addi onal needs. The
Care Team formally meets once a week, to oversee the welfare of students within the
school. The class teacher in consulta on with SETs (or vice versa), will refer a child who is
presen ng with addi onal needs to the Care Team, using the Internal Referral Form. The
children’s needs are discussed at the Care Team Mee ng and where possible, depending on
the availability of resources and services, support is put in place. The following ac ons may
be considered by the Care Team:
●
●
●
●

A psychological assessment.
Child Friendly Therapy.
Referral to outside agencies.
Further in school support.
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Parental Involvement
Good parental engagement is a cri cal factor, in enhancing outcomes for pupils with
special educa onal needs. Parental engagement is enhanced, when parents are consulted
in rela on to their children’s needs and strengths, on the supports and strategies being
developed to support their children, and when they are involved in regular reviews of
progress. The Con nuum of Support process and use of the Student Support File and IEPs
provide valuable opportuni es to engage with parents and to build a collabora ve
approach to iden fying and responding to the needs of pupils with special educa onal
needs. There may also be opportuni es for parents, to work collabora vely with the
school, through ini a ves such as paired reading, maths for fun, family reading sessions
etc.
In addi on to consulta on around the individual needs of their child, parents also value
receiving good informa on on the nature and type of the special educa onal needs
provision available in the school. Our school will consult with parents when developing and
reviewing polices rela ng to the educa on of children with special educa onal needs. This
helps to ensure that parents understand the school’s approaches and be er enables them to
support their children, in transi oning through the school.
The Parents/Guardians of the pupils of Corpus Chris Primary School can prepare for and
support the work of the school by:
●
●
●
●
●
●
●
●
●
●
●

Supervising, assis ng with, showing interest in and signing homework.
Reading and telling stories to their child/children.
Listening to and giving encouragement and suppor ve feedback on oral reading.
Where their child is in receipt of supplementary teaching, implemen ng suggested
home-based ac vi es and discussing the outcomes with the child’s teachers.
Signing and returning consent forms to the school, regarding withdrawal for support
teaching.
Talking posi vely about school and schoolwork.
Keeping the class teacher informed of any home factors, which may be aﬀec ng their
child’s progress.
Par cipa ng in ac vi es organised by the school, that are designed to increase the
involvement of parents in their children’s learning.
Helping children to develop their organisa onal skills.
Helping children to look a er schoolbooks and other resources, which are on loan to
the children for use at home.
Suppor ng programmes and ini a ves implemented by the school.

Enrolment
The school aims to meet the needs of any child whom the parent wishes to register at the
school, as long as a place is available and the admission criteria are fulﬁlled. The Educa on
For Persons with Disabili es Act 2004, states that ‘A child is en tled to a end the school,
which is most suited to his or her overall needs’.
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Parents are required to no fy the school of their child’s special needs, in advance of
enrolment. The Board of Management will request a copy of the child’s medical or
psychological report. No child will be refused admission solely on the grounds that she/he
has SEN, except where the provision required is incompa ble with that available in our
school.

Resources
Corpus Chris Primary School is a well-resourced school, which constantly monitors and
updates its resources, to meet the needs of the children. If a resource is deemed necessary,
every eﬀort is made to purchase that resource, or where appropriate and possible, get it
from an outside agency.
Assessment and Provision
In Corpus Chris Primary School, a lot of addi onal support takes place in class
(diﬀeren ated curriculum/sta on teaching/ literacy li oﬀ/ guided reading/lead and
support). When a child is iden ﬁed with addi onal needs, that cannot be solely met by this
in class support, the class teacher and SETs working in that class, discuss the child’s needs at
their zone-planning mee ng. Further interven ons are put in place, where the child is
withdrawn in a small group for support in a par cular area(s), or receives individual
interven on. A pupil support plan is put in place at this stage.
The triggers for interven on could be:
● The child makes li le or no progress, even when teaching approaches are directed at
an iden ﬁed area of weakness.
● The child shows levels of diﬃculty in literacy and numeracy skills, that cannot be
remediated in class.
● The child shows signs of diﬃculty in developing literacy and numeracy skills, which
result in poor a ainment.
● Persistent emo onal or behavioural diﬃcul es, which do not respond to behaviour
management techniques used by the school.
● Has sensory or physical diﬃcul es.
● Has communica on and/ or rela onship diﬃcul es.
If the child con nues to present with addi onal needs following this support, the child is
referred to the Care Team, using the internal referral form to be considered for assessment
or addi onal support.
Monitoring and Reviewing
Pupils’ progress in rela on to achieving their targets, will be regularly and carefully
monitored. This stage of the process is informed by eﬀec ve measurement of baseline
performance, including the use of criterion-referenced tests and other methods of
assessment (for example, teacher-designed tests, checklists, samples of work,
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observa on), that allow pupils to demonstrate their progress. This will lead to the
establishment of speciﬁc targets to be achieved, within a deﬁned meframe.
Monitoring outcomes is part of a dynamic process of iden ﬁca on, target se ng,
interven on and review, which in turn should lead to adjustments in support plans.
Monitoring of progress and subsequent adapta on of support plans, are key drivers of
eﬀec ve prac ce.
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